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3.1 LEARNING OUTCOMES

The student must be able:-

To formalize orally and in writing, with a degree of systematization, a complex thought about teaching social that transcends 

apparent common sense.

-

To characterize the legal framework of the teaching of  the social life in Early Years Education.-

To issue argued judgments about the educational value of social sciences in today 's world and about their contributions at 

this stage.

-

To distinguish the different models of good practice, regarding the different definitions of school knowledge about the social 

life in Early Years Education.

-

To use the principles of education for democracy and the development of critical consciousness as a lens through which 

detect and ponder the dilemmas regarding the teaching of the social life.

-

To develop multiple explanations about inherited dynamics and emerging dynamics that make up the socio -cultural 

environment, trying to find educational implications to guide the children to the understanding of their life circumstances.

-

To use, with a educational sense, the main conclusions of the available research about how children build their notions on 

the social environment.

-

To design educational activities supported by diverse resources, which are rigorously founded.-

4. OBJECTIVES

To inform about the complexity of the teaching practice, and the need for reflection on education beyond the immediate and 

apparent common sense.

To know and to apply sociogenetic analysis instruments to reflect on their own socialization in the unwritten rules that govern 

school culture, in order to better understand the social and historically constructed nature of the school, the teaching, the 

school knowledge and even the conceptions of childhood.

To get a deeper understanding of the curriculum as a means of socialization and , therefore, as a ground of confrontation 

between different visions of society, culture, school, human agency and social change.

To extend our knowledge of the different traditions and teaching models that have disputed the definition of social science 

teaching in Early Years Education.

To develop a desire to assume an active role in determining what happens in the classroom , based on a critical study of the 

different options that can be followed when interpreting major educational intentions in curricular projects and teaching units .

To provide sufficient elements of judgment so that students can perform a "creative reading" of the oficial curriculum, attentive to 

encourage the development of children as citizens.

To implement the main conclusions of the available research about how children build their notions on the social environment.

To make available to the students different types of didactic proposals and curricular materials capable of being used in the area 

of "Knowledge of the social environment", and provide analytical tools to discriminate judiciously these resources.

To design activity sequences, aimed at Early Years Education, rigorously founded.
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6. COURSE ORGANIZATION

CONTENTS

1 What does it mean to be a child? Images of childhood and expectations about "appropriate" education. But what do 

we think schools are for? What do we think early childhood education is for? What is and should the "culture" that is 

transmitted in them be for?

2 Knowledge of the environment in early childhood education. But what is the "environment"? What knowledge of the 

environment from the point of view of democratic education? What education for democracy in a globalised 

environment?

3 How can we design didactic proposals to promote genuine experiences of knowledge that allow us to improve the 

notions that children are constructing about the social world and develop their civic intelligence?

%

7. ASSESSMENT METHODS AND CRITERIA

Description Type Final Eval. Reassessment

Continuous assessment will revolve around the 

group work plans presented to the students during 

the course (40%) and the design, also by teams, of 

a didactic unit (25%).

 65,00 Work No Yes

The final assessment will consist of an individual 

commentary on a book (35%).

 35,00 Others Yes Yes

 100,00 TOTAL

Observations

A more detailed description of the characteristics of the final exam and the assignments will be offered in the teaching program 

at the beginning of the course.

If the minimum mark required in both parts of the assessment system is not reached, the subject will not be passed. In that 

case, the overall mark will be the lower of 4.9 and the weighted average of all the assessment tasks.

ORTHOGRAPHY

Spelling correction is essential to pass the subject.

PLAGIARISM

According to the Regulation of evaluation processes at the University of Cantabria, who plagiarize will be qualified with a failure 

(0).

CITATION RULES

The APA standards will be used as the citation criterion in all academic assignments . Although these rules have different 

editions, as an initial reference we attach the BUC link in order to help: 

https://web.unican.es/buc/recursos/guias-y-tutoriales/guia?g=28

Observations for part-time students

According to Article 24 of the UC's Regulations on Assessment Processes, part-time students may be subject to a single 

assessment process, consisting of the task included in the final assessment, as described above. In this case, the mark 

obtained will be the final mark for the subject. Those who so wish may use the same system offered to all students (65% 

continuous assessment + 35% final assessment).
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