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3.1 LEARNING OUTCOMES

Formalize orally and in writing, with a degree of systematization, complex thinking about teaching and learning in Secondary 

Education that goes beyond the apparent common sense.

-

To make sense and to stablish  order in the conventions and routines sedimented in the  discourses and practices ruling the 

school knowledge in this field of curriculum.

-

To issue argued judgments about the educational value of Social Sciences , Geography, History and Philosophy in the world 

of nowadays, and their contributions in the Secondary Education field.

-

To adopt a profesional management  of the principles of education for democracy , as well as the development of critical 

consciousness,  as a lens for detecting  and valuating  different questions ,   regarding the teaching and learning of these 

subjects.

-

To distinguish the different traditions and teaching models that lead the school knowledge  in these matter . To valuate  

critically its prevalence as a reference guide for the classroom.

-

To manage, with  an educational sense,  the main conclusions of the available  research on how the students  build their 

notions of social life.

-

To design teaching proposals  based upon the main topics studied in the course,  as well as on other different resources.-

4. OBJECTIVES

To be aware about the complexity of the educational work, and the need  to think about the teaching practices,  beyond the 

immediate and apparent common sense.

To review the conventions and inherited routines in the professional field built around the school subjects of this specialty.

To manage the principles of education for democracy and the development of a critical consciousness as a lens  for valuating  

the dilemmas concerning the teaching of these subjects.

To know the different traditions and teaching approaches that have been disputing the definition of education in this area , 

capturing its rationality and assessing their validity or merit as a reference  guide for the classroom.

To promote a creative reading of the current curricular prescriptions , attending the social and civic competence of the students, 

as well as other basic skills.

To participate in the design and development of the curriculum managing ,   in a rigurous way, sociological, epistemological, 

psychological and pedagogical  topics.

To integrate our specific  contents with other areas or materials, in order  to devise a relevant interdisciplinary issues.

To manage, with an  educational sense,  the main conclusions of the research available about how the students build their 

historical-geographical notions, as well as the social life as a whole.

To know and to valuate  teaching materials and innovative projects for the subjects of these areas of knowledge.

To develop an active role in determining what happens in the classroom , together with the responsibility to substantiate with 

rigor and prudence  every tutorial activity, as well as to review those assumptions and actions in the light of its practical 

consequences and subsequent cycles of study, reflection and action.

To ponderate the different options that can be followed when adapting the main educational programming prospectives , as well 

as their teaching units.

To develop curriculum materials and to  design learning activities supported by diferent resources , including those related to 

information and communications technology.

To develop and to  implement teaching methods for the immersion of  the students , both individually and cooperatively, in 

genuine experiences of knowledge. And, at the same time,  encouraging the  attention to diversity.
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6. COURSE ORGANIZATION

CONTENTS

1 Dilemmas about design and curriculum development (I): The institutionalized ways of teaching of the historical, 

geographical, philosophical  and educational  knowledge as a social construct.

2 Dilemmas about design and curriculum development (II): Curricular Traditions and the Politics of Culture.

3 Dilemmas about design and curriculum development (III): Education for Democracy and for the development of a critical 

consciousness.

4 The ideas of the students, and their role in the development of genuine experiences of knowledge.

5 The teaching programs,  and the development of proposals for school knowledge.

6 The teaching-learning process; the teaching methodology and the sequence of activities

7 Attention to diversity and cooperative learning.

8 Educational resources and their use when teaching these subjects.

9 Formative and self-formative evaluation.

10 Analysis and development of curricular materials.

%

7. ASSESSMENT METHODS AND CRITERIA

Description Type Final Eval. Reassessment

Works written and presented  all along the course.  60,00 Work No Yes

Carrying out the classroom tasks and contributions 

made during the class sessions

 10,00 Others No Yes

Theory and practical test  30,00 Written exam No Yes

 100,00 TOTAL

Observations

The Faculty of Education Board has approved the following agreements regarding spelling, plagiarism, and citation standards.

ORTHOGRAPHY

We understand that university students have assumed linguistic abilities in relation to oral and written expression . Therefore, 

spelling (spelling, accentuation and punctuation), grammatical and lexical correction is essential and mandatory in the 

assignments and exams carried out as an essential condition to pass the subject.

PLAGIARISM

Regarding the fraudulent performance (plagiarism) of the evaluation tests, the qualification will conform to the provisions of 

article 32 of the Regulation of the evaluation processes at the University of Cantabria: 'The fraudulent performance of the tests 

or activities of evaluation will directly entail a failure grade '0' in the subject in the corresponding call, thereby invalidating any 

grade obtained in all evaluation activities for the extraordinary call '.

CITATION RULES

The APA Norms are assumed as citation criteria for all academic works . Although these standards have different editions, as 

an initial reference we refer to the following BUC link: https://web.unican.es/buc/recursos/guias-y-tutoriales/guia?g=28

Observations for part-time students

The assessment procedure for the partial - time students who do not attend regularly to the classes will consist of an 

examination and / or the elaboration of jobs demanded by the teacher, on the date established by the Faculty for the 

examination. Those students who regularly attend to the classes will need to pass the same assessment that all the 

students.
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