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Degree Master's Degree in Research and Innovation in Educational Contexts Type and Year |Optional. Year 1
Faculty School of Teacher Training
Discipline SOCIO-EMOTIONAL DEVELOPMENT, WELL-BEING AND EDUCATION

Training Module

Course unit title and | 1289 - Socio-Emotional Education: Emotional Intelligence, Coexistence and Sexuality
code

Number of ECTS 4 Term Semester based (1)

credits allocated

Web

Language of Spanish English Friendly No Mode of delivery Face-to-face
instruction

Department DPTO. EDUCACION

Name of lecturer ANDRES AVELINO FERNANDEZ FUERTES

E-mail andres.fernandez@unican.es

Office Edificio Interfacultativo. Planta: + 3. DESPACHO PROFESORES (323)

Other lecturers RAQUEL PALOMERA MARTIN

3.1LEARNING OUTCOMES

- Acquires sufficient knowledge and skills to identify and define research problems specific to the subject area.

- Applies the knowledge acquired to carry out empirical research on one or more aspects of the subject.

- Understands the basic concepts related to emotional and affective well-being.

- Is able to initiate and develop educational projects in this field.

- Is able to design a preventive proposal regarding affective education in educational contexts.

- Identifies the impact of the development and application of emotional intelligence in educational, personal and social contexts.
- Understands the difficulties that arise when assessing emotional constructs and is familiar with current approaches to such
assessment.

- Is able to design and validate, through knowledge of the theoretical foundations of emotional intelligence and human well-being,
educational programmes aimed at social-emotional education and well-being.

+ Understands the role of key educational stakeholders in the development of emotional intelligence and well-being.

- Designs a research or intervention project applying the knowledge acquired in this module to address socio-educational needs or
emergding scientific questions.

- Is able to identify protective and risk factors that enable the development of promotion and prevention programmes.
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4. OBJECTIVES

1. To promote initiatives that foster the well-being of children and young people in various educational settings, with a particular focus on
the school environment.

2. To be able to design research projects in the field of social-emotional learning and well-being in childhood and adolescence.

3. Develop a critical understanding of the conditions necessary to promote the well-being of children and adolescents.

4. Design educational programmes focused on social-emotional learning and well-being in childhood and adolescence, drawing on
knowledge of various intervention tools.

5. Be familiar with the prevention and intervention programmes and methodologies currently being implemented in this field at national
and international levels.

6. Be able to relate research findings in this field to the interventions that can be implemented in different educational contexts.

7. Develop an ethical and social commitment.

6. COURSE ORGANIZATION

1 SOCIO-EMOTIONAL EDUCATION: COEXISTENCE AND SEXUALITY.

Research into and prevention of aggressive behaviour (e.g., verbal-emotional, physical and sexual) in adolescence; and
research into and promotion of positive interpersonal relationships among young people: romantic partners and peers.
Identification and characterisation of research problems specific to the subject area. Knowledge of and proposals for research
on lines of inquiry associated with the subject area.

2 SOCIO-EMOTIONAL EDUCATION - EMOTIONAL INTELLIGENCE:

Theoretical framework of emotional intelligence. Assessment of emotional intelligence. Psychosocial and educational benefits
of emotional intelligence. Teachers’ emotional intelligence, well-being and a positive school climate. Best practices and
effectiveness of psychoeducational intervention in emotional intelligence. Identification and characterisation of research
problems specific to the subject matter. Knowledge of and proposals for research on lines of inquiry associated with the
subject matter.

7. ASSESSMENT METHODS AND CRITERIA

Description Work No Yes 40,00
Carrying out group projects that highlight the skills
specific to the course.

Description Work No Yes 60,00
Individual design of a research project relating to the
course’s thematic modules.

There will be a single opportunity to retake assessment tasks on the dates set for this purpose by the degree programme as part of the
supplementary examination period.

Where a module has not been passed because the minimum required mark has not been achieved in one or more parts of the
assessment, the final quantitative mark will be the lower of 4.9 and the weighted average of all assessment tasks.

Other general comments:

In accordance with Article 33 of the University of Cantabria’s Regulations on Evaluation Processes, published in 2023 (see
https://web.unican.es/estudiantesuc/Documents/
Regulations%20and%20Legislation/Regulations%200n%20Assessment%20Processes%20at%20the%20UC.pdf), teaching staff will make
known the marking criteria applicable to the assessed tests required. Among other things, particular importance will be given to the
following aspects:

LANGUAGE SKILLS

It is understood that university students possess the language skills necessary to successfully express themselves orally and in writing at
all levels: spelling, grammar, vocabulary, pragmatics and discourse coherence. Demonstrating these skills in assignments and
examinations is an essential requirement for passing the course.

CITATION STANDARDS

The Faculty Board has approved the adoption of APA style as the citation standard for all academic work. Although there are different
editions of these guidelines, we recommend the BUC summary of the latest edition as a reference (see
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https://web.unican.es/buc/recursos/guias-y-tutoriales/guia? g=28 and https://web.unican.es/buc/recursos/guias-y-
tutoriales/guia?g=130).

PLAGIARISM

With regard to fraudulent conduct (plagiarism) in assessment tests, the mark will be determined in accordance with the provisions of
Article 32 of the Regulations on Assessment Procedures at the UC: ‘Fraudulent conduct in assessment tests or activities will result directly
in a fail mark of ‘0’ for the module in the relevant examination session, thereby invalidating any marks obtained in all assessment
activities for the resit session. This circumstance will be brought to the attention of the Centre’.

USE OF ARTIFICIAL INTELLIGENCE (Al)

Where the use of artificial intelligence (Al) is permitted in an assessed task, the teaching staff will determine the extent to which it may
be used. Furthermore, students may be asked to provide additional information, both orally and in writing, regarding the completion of
the task. Likewise, whenever a student makes use of Al, they must specify how and for what purpose it has been used.

In the event of unethical or fraudulent use of Al, the provisions of Articles 31 and 32 of the UC Assessment Procedures Regulations
regarding the fraudulent completion of examinations and the corresponding disciplinary regime shall be taken into account as a
framework for decision-making in the assessment.

-The single assessment system provides for the possibility of assessing learning outcomes through an assessment, consisting of one or
more examinations and/or activities designed to assess the course as a whole, to be held during the official examination periods set out
each academic year in the Academic Calendar. In exceptional cases, this assessment system may include activities throughout the
academic year designed to assess learning outcomes that cannot, for whatever reason, be assessed in the examination held during the
official examination period.

-Students who opt for continuous assessment and attend classes regularly will be eligible for the same assessment system as the rest of
the student body.

-In the case of a single assessment, you must contact the lecturer responsible during the first week of the course.

-Please note that the degree programme is delivered through face-to-face teaching.

8. BIBLIOGRAPHY AND TEACHING MATERIALS
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