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4. OBJECTIVES

The general objective of the subject is to know and apply the fundamentals and principles of the various pedagogical models of Physical
Education in Primary Education.

6. SUBJECT PROGRAM

1 Introduction to pedagogical models in Physical Education.

2 Basic pedagogical models.
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3 Emerging pedagogical models.
4 Application of pedagogical models in Primary Education.
5 The evaluation of pedagogical models.

7. ASSESSMENT METHODS AND CRITERIA

Completion of individual and/or group works that Work No Yes 60,00
highlights the skills and learning outcomes specific to the
degree and the subject.

Exams and/or theoretical-practical tests. Written exam Yes Yes 40,00

EXTRAORDINARY EXAM SESSION
If students participated in the continuous assessment system, they may retake the recoverable assisnments in the extraordinary exam
session. In this case, the subject will be assessed in the same way as in the ordinary exam session.

Furthermore, students will have the right to take an exam or set of tests in the extraordinary exam session, which will account for 100% of
the total grade for the recoverable assignments in the subject.

Other general observations:

In compliance with Article 33 of the University of Cantabria's Regulations on Evaluation Processes, published in 2023 (see document
https://web.unican.es/estudiantesuc/Documents/Normativa%20y%20Legislaci%»C3%B3n/Reglamento%20de%20los%20procesos%20de
%20evaluaci%C3%B3n%20%20de%20la%20UC.pdf), faculty will make known the scoring criteria applicable to the requested
assessments. Among others, special emphasis will be placed on the following aspects:

LANGUAGE COMPETENCE

University students are expected to possess the necessary linguistic skills to successfully perform oral and written expression at all levels:
spelling, grammar, vocabulary, pragmatics, and discourse coherence. Demonstrating these skills in assignments and exams is a
prerequisite for passing the course.

CITATION GUIDELINES

The Faculty Board approved the adoption of APA style as the citation standard for all academic work. Although these regulations have
different editions, we suggest you use the BUC summary of the regulations from the latest edition as a reference (see link
https://web.unican.es/buc/recursos/guias-y-tutoriales/guia?g=28).

PLAGIARISM

Regarding the fraudulent completion (plagiarism) of assessment tests, the grade will be adjusted according to the provisions of Article 32
of the UC Assessment Processes Regulations: 'The fraudulent completion of assessment tests or activities will result in a failing grade of '0’
for the subject in the corresponding examination period, thereby invalidating any grade obtained in all assessment activities for the
extraordinary examination period. This circumstance will be reported to the Center.'

USE OF ARTIFICIAL INTELLIGENCE (Al)

When the use of artificial intelligence (Al) is permitted in an assessable task, the teaching staff will determine the extent to which it may
be used. Furthermore, students may be asked to provide additional information, either orally or in writing, regarding the progress of the
task. Likewise, whenever a student uses Al, they must specify how and for what purpose it was used.

In the event of unethical or fraudulent use of Al, the provisions of Articles 31 and 32 of the UC Regulations on Assessment Processes,
concerning fraudulent conduct in assessments and the corresponding sanctions, will be considered as a framework for decision-making
in the evaluation.

As this is a subject in which practical experience and interaction with classmates are vital for a successful learning process, part-time
students who wish to participate in continuous assessment are required to attend at least 50% of all practical sessions (representing
approximately 50% of the total in-person attendance for the course). They must also pass the exam and the project component.
Part-time students will complete one exam and two practical exercises in the single assessment. This assessment system will be of
comparable complexity to the assignments and practical sessions undertaken by full-time students.

In any case, students must attend a tutorial with the professor within the first two weeks of the course to explain their situation and
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introduce themselves in person.
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