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4. OBJECTIVES

To inform about the complexity of the teaching practice, and the need for reflection on education beyond the immediate and apparent
common sense.

To know and to apply sociogenetic analysis instruments to reflect on their own socialization in the unwritten rules that govern school
culture, in order to better understand the social and historically constructed nature of the school, the teaching, the school knowledge
and even the conceptions of childhood.

To get a deeper understanding of the curriculum as a means of socialization and, therefore, as a ground of confrontation between
different visions of society, culture, school, human agency and social change.

To extend our knowledge of the different traditions and teaching models that have disputed the definition of social science teaching in
Early Years Education.
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To develop a desire to assume an active role in determining what happens in the classroom, based on a critical study of the different
options that can be followed when interpreting major educational intentions in curricular projects and teaching units.

To provide sufficient elements of judgment so that students can perform a "creative reading" of the oficial curriculum, attentive to
encourage the development of children as citizens.

To implement the main conclusions of the available research about how children build their notions on the social environment.

To make available to the students different types of didactic proposals and curricular materials capable of being used in the area of
"Knowledge of the social environment", and provide analytical tools to discriminate judiciously these resources.

To design activity sequences, aimed at Early Years Education, rigorously founded.

To strengthen students' ability to identify, resist and counter misinformation and hate speech, so that they can do the same in their
future teaching practice.

To appreciate that knowledge is acquired not only through the mere reception of information, but also through the subject's use of
certain strategies. In fact, intellectual curiosity, an inquisitive and reflective spirit, order, effort, tolerance, a critical and self-critical sense,
as well as a certain taste for ‘things well done’ both in approach, development and presentation (i.e. in substance and form), correlate
positively with intellectual maturity.

6. SUBJECT PROGRAM

1 What does it mean to be a child? Images of childhood and expectations about "appropriate" education. But what do we think
schools are for? What do we think early childhood education is for? What is and should the "culture" that is transmitted in them
be for?

2 Knowledge of the environment in early childhood education. But what is the "environment"? What knowledge of the

environment from the point of view of democratic education? What education for democracy in a globalised environment?

3 How can we design didactic proposals to promote genuine experiences of knowledge that allow us to improve the notions that
children are constructing about the social world and develop their civic intelligence?

7. ASSESSMENT METHODS AND CRITERIA

Continuous assessment represents 50% of the final Work No Yes 50,00
mark. This percentage will be broken down as follows: a)
individual elaboration of a personal portfolio of the
subject that must be presented to the teacher at the
end of each work plan (15%); b) team-base

The final evaluation shall consist of a individual written | Written exam Yes Yes 50,00
exam, to be held on a date set by the academic
authorities (50%). This individual exam will shy away
from the formats characteristic of learning by rote and
repetition. It will not, therefore, be

IMPORTANT NOTE:
Regular attendance at classes is essential to get the most out of the course.
OTHER GENERAL NOTES:

The Board of the Faculty of Education has approved the following agreements regarding spelling, plagiarism, citation standards and the
use of Artificial Intelligence (Al):

LINGUISTIC COMPETENCE
It is understood that university students have the necessary linguistic skills to successfully perform oral and written expression at all
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levels: spelling, grammar, vocabulary, pragmatics and discursive coherence. Demonstrating these skills in assisnments and exams is an
essential condition for passing the course.

CITATION RULES

The Board of the Faculty has approved that the Faculty adopts the APA Standards as the citation criteria for all academic work.
Although these rules have different editions, we propose as a reference the summary of the BUC on the rules of the latest edition
(https://web.unican.es/buc/recursos/guias-y-tutoriales/guia?g=28).

PLAGIARISM

With regard to the fraudulent performance (plagiarism) of the assessment tests, the grade will be in accordance with the provisions of
Article 32 of the UC Assessment Processes Regulations: ‘The fraudulent performance of the assessment tests or activities will result
directly in the grade of “0” in the subject in the corresponding exam session, thereby invalidating any grade obtained in all assessment
activities for the extraordinary exam session. This circumstance will be brought to the attention of the Centre'.

USE OF ARTIFICIAL INTELLIGENCE (Al)

Where the use of artificial intelligence (Al) is accepted in an assessable task, the teacher will determine the extent to which it can be
used.In addition, students may be asked to provide additional information, both orally and in writing, on the development of the task. In
addition, students may be asked to provide additional information, both orally and in writing, on the development of the task.In addition,
whenever the learner makes use of Al, he/she should specify how and for what purpose it has been used. In the event of unethical or
fraudulent use of the Al, the provisions of articles 31 and 32 of the UC Assessment Processes Regulations on the fraudulent performance
of tests and their corresponding sanctioning regime will be taken into account as a reference framework for decision-making in the
assessment.

According to Article 24 of the UC's Regulations on Assessment Processes, part-time students may be subject to a single assessment
process, consisting, in this case, of taking the final exam on the date set in the official exam period (50%) and submitting, on the same
day, a paper (50%) specified by the teacher. Those who so wish may use the same system offered to all students (50% continuous
evaluation + 50% final evaluation).

8. BIBLIOGRAPHY AND TEACHING MATERIALS
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