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3.1LEARNING OUTCOMES

The student should be able to design research and innovation projects in the context of continuous improvement of teaching and
learning processes by incorporating ICT resources into education.

4. OBJECTIVES
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1. To identify the main characteristics associated with educational innovation processes in relation to technology.

2. To understand the role that technology can play in educational innovation processes at the conceptual, procedural, and attitudinal

levels.

3. To understand the importance of digital competence for pre-service teachers, in-service teachers, and students.

4. To develop skills linked to the 6 areas of the Framework for the Digital Competence of Educators: (1) Professional Engagement, (2)

Digital Resources, (3) Teaching and Learning, (4) Assessment and Feedback, (5) Empowering Learners, and (6) Facilitating Learners' Digital

Competence.

5. To identify the phases of the research process and their implications for processes of continuous educational improvement and

innovation.

6. To understand the different methods of educational research, both quantitative and qualitative.

7. To learn about techniques and instruments for collecting quantitative and qualitative data for educational research.

8. To design an educational research project, and to understand the various procedures for collecting and analyzing data and producing

research reports.

9. To identify and analyze the characteristics, objectives, aims, and implications of educational research and innovation for education.4.
Become familiar with the structure and phases involved in the design of an innovation project.

6. COURSE ORGANIZATION

3 Design of a research project, search for information, references and appointments. Phases

5 Conceptual approach to educational innovation: change, reform, innovation and transformation. Plans for incorporating ICT
into teaching: from instrumental uses to concepts of technological culture.

6 Teachers’ and pupils’ digital competence.

7 Designing projects to develop digital competence

1 Conceptual bases of educational research. Continuous improvement as an objective of educational research and innovation.
2 The process of educational research. Methodology and research techniques.

4 Procedures for collecting information, reducing, arranging and transforming data. Analysis of these data. Obtaining and

verifying conclusions and research reports.

7. ASSESSMENT METHODS AND CRITERIA

30% of the final grade in the subject will be based on an | Written exam Yes Yes 40,00
exam.
The continuous assessment activity corresponding to Others No Yes 30,00

the first part (30% of the final grade) consists of
completing three tasks whose grades are averaged
together, each accounting for 10% of the final grade. A
total average grade equal to or higher than 5

The continuous assessment activity corresponding to Others No Yes 30,00
the second part (30% of the final grade) consists of
completing two tasks whose grades are averaged
together using a weighting of 10% and 20% of the final
grade respectively. A total average grade equal

COURSE ASSESSMENT

The course is divided into two main content blocks: one linked to educational research (units 1to 4) and one linked to educational
innovation (units 5 to 7).

The course is assessed through three components:
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- The continuous assessment activities corresponding to the first part (30% of the final course grade)
- The continuous assessment activities corresponding to the second part (30% of the final course grade)
- The objective knowledge test covering content from both parts (40% of the final course grade).

Ordinary assessment:
Ordinary assessment is carried out through continuous assessment.

The continuous assessment activity corresponding to the first part (30% of the final grade) consists of completing three tasks whose
grades are averaged together, each accounting for 10% of the final grade. A total average grade equal to or higher than 5 out of 10 points
must be obtained in this activity in order to pass this component and the course.

The continuous assessment activity corresponding to the second part (30% of the final grade) consists of completing two tasks whose
grades are averaged together using a weighting of 10% and 20% of the final grade respectively. A total average grade equal to or higher
than 5 out of 10 points must be obtained in this activity in order to pass this component and the course.

The theory exam of the ordinary continuous assessment consists of a multiple-choice test with questions from both content blocks, to be
held on the date and at the location indicated by the Faculty. A total average grade equal to or higher than 5 out of 10 points must be
obtained in this activity in order to pass this component and the course.

To pass the course in the ordinary examination period, a grade equal to or higher than 5 out of 10 points must be obtained in each of the
three assessment components: the continuous assessment of the first part, that of the second part, and the theory exam. The grade for
this examination period is obtained by calculating the weighted average of the assessable components (30% for the continuous
assessment grade of the first block, 30% for the continuous assessment grade of the second block, and 40% for the multiple-choice test
grade). If the minimum grade required to pass one of the three assessment parts is not obtained, the overall course grade will be the
lower of the two values: 4.9 or the weighted average of all assessment activities.

Assessable parts that have not been passed may be retaken in the extraordinary examination period, retaining the grades of the parts
already passed for the purpose of calculating the final course grade.

Extraordinary assessment:

Extraordinary assessment will be carried out through a written theoretical-practical test at the location and on the date indicated by the
Faculty.

The extraordinary exam will consist of three components:

- A theoretical-practical development section on the first block of the course: Educational Research
- A theoretical-practical development section on the second block of the course: Educational Innovation
- A multiple-choice theory exam covering content from both blocks.

To pass the course in the extraordinary assessment, a grade equal to or higher than 5 out of 10 points must be obtained in each of the
three assessment components: the assessment of the first block, that of the second block, and the multiple-choice test. The grade for
this examination period is obtained by calculating the weighted average of the assessable components (30% for the assessment grade
of the first block, 30% for the assessment grade of the second block, and 40% for the multiple-choice test grade). If the minimum grade
required to pass one of the three assessment parts is not obtained, the overall course grade will be the lower of the two values: 4.9 or the
weighted average of all assessment activities.

The assessment procedure for part-time students may be the same as that for students with ordinary enroliment, by undertaking
ordinary continuous assessment, or they may opt to take a single test (covering all the course content) on the date set by the Faculty for
the final exam of the ordinary and extraordinary examination periods in each case. Part-time students must contact those responsible
for the course at the beginning of the term in order to agree on their assessment process.
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